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Abstract

For years, “Comment tu t’appelle?” and the response, “Je m’appelle…” has remained a famous lingo among young
Nigerians, who were taught the French language at the basic education level. To most Nigerian students, these are the
only words they can remember in the language. What makes the issue disgusting is the fact that this subject (French)
was introduced into the Nigerian school system as far back as 1859 when other topics like the English language,
Mathematics, Sciences etc. were introduced. In additional to address this lukewarm attitude towards this subject,
there is a need to determine the factors that predict it. Three hypotheses were raised for the study. The correlational
survey design was employed for the study. The population for the study consists of all the 6534 junior secondary 3
students in public schools. Six hundred students consisted of the sample size. The instrument for the study is the
questionnaire titled Attitudes Towards French Language Questionnaire (ATFLQ). The data collected were analyzed
using linear regression statistics. Findings of the study revealed that the three factors (societal value, instructional
materials and method of teaching) hypothesized are significant predictors of French language learning. Based on the
findings, recommendations were made amongst which is that since communication competency is one of the
problems of the students, teachers as a matter of policy, should teach French language employing the learner-
centered methods that will make students participate/speak the language in class.
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Introduction

Language can be described as the most powerful agent for social reform. It is the only means by which human beings
cooperate. It is against this backdrop that the late president Abacha of the Federal Republic of Nigeria declared the
French language as the second official language of Nigeria. The French language is a well-developed and recognized
language in the world. It is one of the very few languages spoken all over the world; thus, it is ranked the sixth most
widely spoken language after Mandarin Chinese, English, Hindi, Spanish, and Arabic. There are currently over 220
million French speakers worldwide, including 72 million so-called partial French speakers. In fact, it has been
estimated that by 2050, 700 million people will be using the French language to communicate, out of which 80
percent will be in Africa.  The French is Europe’s second most widely spoken mother tongue with over 77million
speakers after Germany (around 100 million). Demographers forecast that France’s birth rate will make French the
most widely spoken mother tongue in Europe, overtaking German, by 2025. Currently, second only to English in the
category.

The French language shares with English the distinction of being taught as a foreign language in the education
systems of most countries around the world, of which Nigeria is one of such countries. Thus, the Federal government
of Nigeria stated in it is National Policy on Education (2013) edition among other things that, “French shall be the
second official language in Nigeria and it shall be compulsory in primary and junior secondary schools…” Despite
this policy statement and the status given to the language in Nigeria, it appears Nigerians and the government itself
have lost interest in the teaching and learning of the language. Currently, French teachers are hardly employed. This
negative attitude towards the subject has greatly contributed to the lack of interest in the matter. In fact, most
Nigerians see the study of the French as a mere waste of time, and as such, students often pay very little or no
attention to the French as a subject in the few secondary schools where the subject is still taught. As a result of this
attitude, the departments of French language in Nigerian universities hardly get students coming on their own
volition to study the course. Most often, at times, students who applied for other courses are given admission to study
the French language against their own will. Thus, in most universities in Nigeria, the population of students studying
French language as a course is very low. In Ambrose Alli University, for instance, in the 2016/20187 academic
session, the population of students in the entire department was 76. In 2017/2018 academic session the population
was 87. In the current session, which is 2018/2019, the population of students is 70. This is very low when compared
to the population of other departments in the same university.

This situation is very disheartening as Nigeria is surrounded by countries (The Republic of Benin, Republic of
Tchad, Republic of Cameroon and the Niger Republic) whose official medium of communication in French. Since
language has been described as a powerful medium for social reforms, the French language should be treated as a
crucial subject so that Nigeria as a nation can effectively interact with her neighbours. No wonder Nigeria is
described as an Anglophone country in a sea of Aide-of francophone. This description ought not to be so because the
French language has been taught in Nigeria as far back as 1859. It was amongst the subjects introduced into Nigerian
secondary schools by Church Missionary Society Grammar School, Lagos – Nigeria in 1859. It is, therefore obvious
that French as a subject dates back to the commencement of western education in Nigeria. It is, therefore worrisome
to know that a subject as old as French in the curriculum of Nigeria education is not given its rightful place in the
affairs of the nation. Thus, students’ performance in the subject, particularly in the area of speaking remains poor.
Concerned scholars like (Tar, 2011; Olayiwola, 2015; Gella and Kwaja, 2017; Alufohai, 2017) etc. have tried to look
at the problems of teaching and learning the French, yet the problem remains. It is on this basis the study attempted
to find out if factors like societal values attached to the French language, lack of instructional materials and methods
of teaching predict the attitude of students towards French language in secondary schools?

Review of Related Literature

The concept of attitude has been defined by different scholars from diverse perceptions. This has actually resulted in
semantic disagreement and differences about the generality and specifically of the term (Wamalwa, 2013 and
Bartram 2010). According to Bartram (2010), “attitude is a mental and neural state of readiness organized through
experience, exerting a directive or dynamic influence upon the individual’s response towards all subjects and
situations with which it is related. This is a mentalist perspective on the term attitude. For social psychologists,
attitudes are divided into cognitive, affective and conative/behavioral attitude. Cognitive attitude has to do with a set
of beliefs about an object, while affective has to do with feelings about an object and conative behavioral attitude has
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to do with the way people act towards an object (Salta and Tzougrak 2004). Attitude can either be positive or
negative. According to Dyers (1998), language and attitude can be described as the strong “positive or negative
emotions experienced by people when they are faced with a choice between languages in a variety of situations or are
learning a language. Crystal (1997) described language attitude as the feelings people have about their own language
or the language of others. These two definitions rightly describe the attitude of Nigerian students towards the French
language, although the majority of the students’ feelings towards the subject is negative.

There is a growing concern about the attitude of Nigerians towards the study of French in schools. A good number of
people are not sufficiently informed about the usefulness of the French in the educational system nor its importance
as an international language. Thus, they feel that people who study French language, especially in the tertiary
institutions are slow learners or a course for dumping students who did not pass their intended course of study. Thus,
most secondary school students think it is a waste of time studying it (myproject.com.ng). In second language
acquisition and pedagogy, the extent to how much learners’ attitudes towards learning a second language affects their
overall ability to learn that second language has been a soaring debate for nearly half a century (Brianna 2012).
Several scholars have agreed that motivation is the key factor for success in language acquisition (Clement, 1980;
Dornyel, 1998; Tremblay and Gardner, 1995; Deci and Ryan, 1985). For these groups of scholars, students with a
high level of motivation will be more successful. Therefore, it is not surprising that here in Nigeria students’ attitude
to the study of the French language is very poor or low because the society’s attitude does not motivate them to study
the subject – French. Motivation and attitude go hand in hand. This is buttressed by Brianna (2012), who declared
that motivation is one of the most important out of the many facets that affect the success of acquisition in reaching
competency in the target language achievement. According to Gardner et al. (1992), second language learner
motivation is “operationally defined in terms of a composite of variables including measures of integrative a ttitudes
towards the learning situation and motivation.” However, in a research carried out by Wright (1999) on grammar and
secondary school students in Ireland based on learner motivation and perceptions of the French language to
determine three factors affecting student motivation: attitudes towards foreign language, attitudes towards foreign
culture, and perceived influences on those attitudes. Using student-centered surveys, the results implied that cultural
generalizations and stereotyped gleaned from media, family, friends, and personal experiences are, in fact, less of a
factor in foreign language motivation.

Several scholars have discussed the use of instructional materials in the effective implementation of French language
curriculum (Mahant 2017). Instructional materials such as textbooks, workbooks, picture books, tape recorders,
televisions/VCD, computers, and etcetera are some of the instructional materials needed in the effective teaching of
the language. In the study of Tar (2012), carried out in South West of Nigeria, it was revealed that there is a problem
of inadequate teaching aids such as lack of teaching text, lack of teaching aids and old teaching gadgets for the
effective teaching of the French language. They were teaching aids, according to Iluromi (2016), help to overcome
the French language barrier and get right to the heart of meaning. Therefore, according to Iluromi (2016), Nigerian
schools administration should make provisions for teaching aids so that teachers can enhance the effective teaching
of the French. In the study of Tar (2012), the findings also revealed that the availability of physical resources
significantly affected the performance of students in French language. However, the findings of Kurdzioleck (2011),
who examined classroom resources and their influence on learning in Texas, USA claimed that educationists and
policymakers believed that by providing more resources they could improve students’ learning outcomes. To their
frustration, however this turned out not to be entirely true as resources themselves are not self-enacting. In other
words, they do not make change inevitable, and differences in their effects depend on differences in their use.

A good teaching method is the one that implies relevant and visible training values which shall motivate students and
make them academically upright (Gupta 2017). Teaching method can best be defined as the type of principle and
methods used for instruction. There are many types of teaching methods, depending on what information or skill the
teacher is trying to convey. Class participation, demonstration, recitation and memorization are some of the teaching
methods used. It has been asserted that regular poor academic performance by the majority of students is
fundamentally linked to application of ineffective teaching methods by teachers to impact knowledge (Adunola
2011). According to Ayeni (2011), teaching is a process that involves bringing about desirable changes in learners so
as to achieve specific outcomes.

Asikhia (2010), opined that qualification of teachers and students environment factor do not influence students’ poor
performance but teachers’ method of teaching influence poor academic performance. In fact, several studies
conducted on teaching method in many parts of the world have demonstrated that teaching methods impact students’
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performance. For instance, Haas (2012), also agreed that teaching methods used in schools have on impact on
students’ performance.

The study of Kitti (2014), carried out on Tanzanian public secondary school students revelled that teachers seem not
to be aware of the value and impact of different teaching method on students’ performance. This actually seem to be
true as this researcher from experience has seen that most the French language teachers use the traditional
conventional method which is teacher-centered as against the functional national approach which is student centered
as it involves the students speaking the language, rather than just listening and writing which is the traditional/
conventional method (Alufohai, 2017).

Statement of the Problem

Students’ attitude towards the French language in Nigeria is very poor. To worsen this challenge is the fact that
society seems not to be interested in the subject despite its obvious importance and place in the economic and social
development of the country-Nigeria. Most of the students who offer the subject at the Junior Secondary School
Certificate Examination (JSSCE) level never proceed to study it at the senior secondary school level. More
worrisome is the fact that there is this general impression that the performance rating of French acquired in
secondary schools does not match with the learners’ practical linguistic and communicative competence outside the
school system (Simire 2002). This is actually the true state of French in Nigeria. Concerned scholars like Igonor
(2011) Ayeomoni (2012), Alufohai (2017) have looked at the problem of inadequate instructional materials and
personal, inadequate hours of contacts between students and teachers in a week, inadequate teaching methods and
approaches etcetera. Inspire of all these studies and several others, the problem persists. It is against this background
that this research decided to bridge the gap by predicting the attitude of secondary school students on factors such as
the society values attached to the French, lack of instructional materials and methods of teaching towards the French
language at the junior secondary school level.

Hypotheses

1. Societal value attachment does not significantly predict attitude of junior secondary school students towards
the French language.

2. Lack of instructional material does not significantly predict attitude of junior secondary school students
towards the French language.

3. Method of teaching does not significantly predict attitude of junior secondary school students towards the
French language.

Methodology

The correlational survey design was adopted for this study. The reason for choosing this design is because it is based
on obtaining information from the respondents’ so as to determine the relationship between variable. The population
of the study consists of all the six thousand five hundred and thirty-four (6534) public junior secondly 3 students in
Oredo Local Government area of Edo State. The sample for the study is 600 public junior secondary school students
in Oredo Local Government Area of Edo state. The simple random sampling technique was used to select the 600
students.

The instrument for the collection of data for this study was a questionnaire by the researcher and, it is titled Attitude
of Students towards French Language Questionnaire (ASFLQ). The questionnaire is made up of three sections.
Section A consist of demographic variables such the name of the school, gender, age, class. Section B covers four
subsets ranging from A – D, which is on the issues of the subject middle. A to C in section B covers the predictors of
French language and have four items each while section covers attitude towards French language as a subject.
Section D is made up of 10 items. The entire section B of the instrument is based on the four-point Likert scale, with
responses ranging from strongly agree, agree, disagree and strongly disagree. The face and content validity of the
instrument was carried out by four experts, two experts from the Department of Curriculum and Instruction, Faculty
of Education, Ambrose Alli University and two experts from the Department of Modern Languages, Ambrose Alli
University, Ekpoma. The test-retest reliability procedure was adopted in determining the reliability of the instrument.
The instrument (ASFLQ) was trial tested on a group of thirty junior secondary school students in Esan West Local
Government Area of Edo State. The Pearson Product Moment Correlation Coefficient (PPMCC) statistics were used
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to correlate the data to determine the reliability coefficient of the instrument. The reliability coefficient obtained was
0.79.

Results

Hypothesis One

Societal value attachment does not significantly predict attitude of junior secondary school students towards the
French language.

Table 1: ANOVA table of societal value attached to French on students attitude towards French language.

Sources Sum of square df Mean Square F Significant
Regression 2550.667 1 2550.667 127.484 0.000
Residual 3961.528 598 20.008
Total 6512.195 599
α =0.05

a. Predictor: Societal value attached to the French language
b. Dependent variable: students’ attitude towards the French language

Table 1 shows that the linear regression F-value of 127.484 and a P-value of 0.000. testing at an alpha level of 0.05,
the P-value is less than the alpha level. However, the null hypothesis which states that societal value attached to the
French language does not significantly predict attitude of junior secondary school students towards the French
language is rejected. Consequently, societal value attached to the French language significantly predicts the attitude
of students towards the French language.

Hypothesis Two

Lack of instructional materials does not significantly predict attitude of junior secondary school students towards the
French language.

Table 2: ANOVA table of lack of instructional materials on students’ attitude towards the French language.

Sources Sum of square df Mean Square F Significant
Regression 2546.389 1 2546.389 127.33 0.000
Residual 3965.806 598 20.029
α = 0.05

a. Predictor: Lack of instructional materials.
b. Dependent variable: Students attitude towards French language.

Table 2 shows that the linear regression F value of 127.133 and a P value of 0.000. testing at an alpha level of 0.05,
the P value is less than the alpha level. So, the null hypothesis which states that “lack of instructional materials does
not significantly predict attitude of secondary school students towards French language is rejected. Consequently,
lack of instructional materials significantly predict students’ attitude towards French language.

Hypothesis Three

Methods of teaching does not significantly predict attitude of junior secondary school students towards
French language.

Table 3: ANOVA table of methods of teaching on attitude towards French language.

Sources Sum of square df Mean Square F Significant
Regression 2628.895 1 2528.895 125.705 0.000
Residual 3983.300 598 20.118
Total 6612.195 599
α = 0.05
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a. Predictors: Methods of teaching
b. Dependent variable: Students attitude towards the French language

Table 3 shows the linear regress F-value of 125.705 and P-value of 0.000 testing at an alpha level of 0.05, the P-
value is less than the alpha level. Therefore, the null hypothesis which states that the method of teaching does not
significantly predicts attitude of junior secondary school students towards the French language is rejected.
Consequently, method of teaching significantly predict attitude of students towards French language.

Discussion of Results

From the analysis of data, societal value influence significantly predicts the attitude of students towards the French
language. This is line with Brianna (2012), who declared that motivation of students is one of the most important of
the many facets that affect the success of acquisition in reaching competency in the target language to language
achievement. Motivation and attitude, no doubt go hand in hand. A student positively motivated will have to perform
better than a student negatively motivated. The second findings of this study show that a lack of instructional
material significantly influences students to attitude towards the French language. This finding is in agreement with
Illuromi (2016), who declared that instructional materials help to overcome the French language barrier and get right
to the heart of meaning. The finding of the study is also in agreement with Tar (2012), whose finding revealed that
the availability of physical resource significantly affected the performance of students in the French language.
However, the finding of this study is at variance with that of Kurdzioleck (2011), who opined that teaching resources
themselves are not self-enacting as they do not make change inevitable, and differences in their effect depend of
differences in their use. However, we see it, this researcher feels that the teaching of the French will go a long way to
positively change students’ attitude towards French language in secondary schools. Lastly, the study found the
method of teaching significantly predicts the attitude of students toward the French language. This is in agreement
with Gupta (2017), who opined that a good teaching method is the one that implies relevant and visible training
values which shall motivate students and make them academically upright. Adunola (2011), declared that regular
poor academic performance of students is fundamentally linked to the application of ineffective teaching methods by
teachers to impact knowledge.

Conclusion

This study has thus revealed some important factors that should be considered when the issue of students
performance is the French is at stake. The value placed attached/ attached by the society on French language is
something teachers, and the government/policymakers should take into consideration while trying to improve the
students’ performance in this subject. Also, factors such as adequate instructional method should be considered as
they predict on student attitude towards the French language.

Recommendations

Based on the finding, it is therefore recommended that:

1. The government should put in place a national programme to sensitize the citizenry on the importance of the
French language on the social and economic development of Nigeria.

2. Since the communication competency is one of the main problems of the students, teachers should as a
matter of policy, teach French language employing the learner-centered methods that will make students
participate/speak the language in class. In other words, the traditional grammar-translation method should
be replaced with the functional notional approach, which is student centered.

3. The government should, as a matter of urgency invest in procuring instructional materials for the teaching of
the French language in secondary schools as this will make the teaching and learning of the subject look real
and interesting.
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